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Introduction
There were some well-prepared candidates for 6RSO3 Developments who were able 
to respond confidently to the questions and produce three well-crafted, extensive essays of 
appropriate length.

Responses which address the questions set are to be encouraged.  Most candidates were 
equipped to respond to a range of possible questions on a topic but it is clear that some 
candidates did not read the question and made the assumption that the demands are 
exactly the same on a year-by-year basis.  

Many candidates took the opportunity to write at length and to show a wide knowledge and 
confident understanding of complex topics. 

The majority of candidates opt for two philosophy questions and one ethics question, 
with a minority favouring ethics.  Many New Testament candidates choose to answer two 
questions on the Fourth Gospel.  Smaller numbers answered questions on Islam, which 
remains the most popular option amongst the world religions, with small numbers opting for 
Hinduism, Buddhism, and Christianity.

Candidates responded well to two-part questions and were prepared to offer an opinion or 
judgement in answers to the (ii) questions.  Fewer candidates resorted to repeating material 
from (i) in part (ii).

It is important to note that to access higher mark levels, candidates need to answer the 
question set and not to assume that every part (ii) question simply requires an outline of 
strengths and weaknesses. 

The most successful answers are those which make good, relevant and accurate use of 
materials appropriate to this stage of learning and assessment, and who use scholarship to 
support their own understanding of the material.  Generic essays on the topic which do not 
address the question set will limit access to the full range of mark levels.  It is worth making 
clear that the answer cannot be credited if there is no link with the question actually on the 
paper.  

Candidates who successfully managed their time during the examination were able to write 
three complete answers. 

This report will provide detailed comment on individual questions set on this paper, together 
with exemplification, tips and guidance for a selection of the most frequently-answered 
questions.
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Question 1 (a)

Critiques of Religious Belief

With considerably more candidates preferring to answer the question on the Ontological 
Argument or Argument from Religious Experience, this was a less popular question.  
Candidates who chose this question generally selected two critiques from Freud, Marx, 
Durkeim or Dawkins, and were able to give a competent review of their main features.  
Some responses used the problem of evil or tried to base the answer on ‘there being no 
good arguments in favour of God’s existence’ but these candidates usually found it more 
difficult to give a full response to part (b).

Some of the stronger responses concentrated less on individual scholars but listed critiques 
under general headings such as political, sociological, psychological etc.  This approach 
enabled them to show different nuances such as contrasting the psychological approaches of 
Jung and Freud.

Part (b) was less successful, with some candidates not being able to tailor material to the 
question asked.  Good responses do more than examine strengths and weaknesses of a 
position to meet the requirements of an evaluative question.  A brief gesture towards the 
wording of the question in the final sentence is not adequate. 
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Question 1 (b) 

The Ontological Argument

This was a very popular question and candidates at all levels were able to show the extent 
of their knowledge and understanding of this classic argument.  Many candidates were able 
to go beyond Anselm and Descartes to consider the contributions of Plantinga and Malcolm.  
Anselm’s presentation of the proof was well-understood and expressed by many who 
attempted this question.  Part (b) drew confident responses as candidates considered the 
contributions of scholars who have criticised the argument.

The strongest responses were able to evaluate these contributions and work towards a well 
thought-out conclusion.  Some responses simply stated strengths and weaknesses, with 
little consideration of which may be more convincing.

Similarly, the term essential ideas in part (i) was rarely used by candidates in responses 
which effectively listed the contributions of those who have developed the argument.

The Argument from Religious Experience

Good responses clearly recognised that the question asked about the argument from 
religious experience, and not religious experience in general.  When the argument was the 
focus of the question, candidates were able to engage with the demands of the question, 
using premises and types of argument such as the inductive or cumulative arguments, and 
the contributions of Swinburne and Alston.

Some responses focussed too much on types of religious experience and descriptions of 
problems arising from them, even though this tended to impinge on the demands of part 
(ii).

Good responses included material from a range of studies on religious experience, such as 
the Alistair Hardy Centre or Persinger’s Helmet, which were used to support or challenge the 
claims on which an argument from religious experience is based.

The strongest responses included not only the expected range of material but were able to 
use it fully to respond to the question in terms of argument.  They were confident in the use 
of technical vocabulary and did not miss the opportunities presented to present a persuasive 
case for and against the convincingness of the argument.

Responses to part (ii) were often stronger than those to part (i), making use of principles of 
testimony and credulity in a skilful manner, even in the case of candidates who did not tailor 
their material effectively in part (i).  

Several candidates quite legitimately and usefully made use of material from Peter 
Donovan’s article in the philosophy anthology for 6RSO4 and introduced relevant ideas 
about intuition and the self-authenticating claims of religious experience.
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This answer to part (ii) is competent and knowledgeable, 
placing this response in level 3.  The candidate has left it very 
late to link their answer directly with the question and the final 
paragraph is almost an after-thought.

Examiner Comments

For a very effective approach, target the wording 
of the question from the first sentence and link 
everything you say with that wording.

Examiner Tip
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This answer to part (i) offers a clear outline of two 
critiques of religion.  It is easy to follow and the candidate 
has presented the information in straightforward and 
coherent manner, placing this response in level 4.

Examiner Comments

Good paragraphing and a clear point to each 
paragraph are essential in a strong essay.

Examiner Tip
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Question 1 (c)
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Question 2 (a)

Life after Death

Candidates made use of material on reincarnation and were able effectively to compare and 
contrast this belief with resurrection of the body.  Re-birth was used by a few candidates 
who were able to make a good comparison with reincarnation.  Immortality of the soul drew 
good responses from candidates well-informed regarding the philosophy behind this belief.

Many candidates could use a variety of technical terms confidently and were able 
to demonstrate their understanding of monism and dualism.  The scholars mentioned most 
frequently were Plato, Descartes, Kant, Ryle and Hick.  Some responses were not able to 
explain the evidence and examples clearly, and others became confused.  It would serve 
candidates well to practise an efficient presentation of the Replica Theory, for example, and 
how far it helps or hinders an understanding of life after death.  

The strongest responses included biblical references and quotations to discuss resurrection 
of the body, for example, Job 19:26, Daniel 12:2 and Ezekiel 37, as well as philosophical 
approaches to resurrection. 

Some candidates who presented the Christian and Islamic view about life after death knew 
one position better than the other and thus failed to be even-handed in their evaluations.  
They wished to put across their point of view, rather than present the two different 
fundamental ideas effectively.  

A similar point applied to candidates who discussed Buddhism and Hinduism – some of them 
were not offering GCE-style material.  There were some very interesting level 3 and level 4 
answers by candidates with knowledge of Buddhism and Hinduism, skilfully presented and 
distinguished as to the differences between these views. 

For part (ii) some candidates were not very confident with the arguments for and against 
life after death and some focused only on the strengths and weaknesses of the two 
approaches that they had chosen for part (i).  Good responses extended this to life after 
death in general, eg the moral arguments, is it meaningful? 

See here how the candidate has used a set of 
premises to outline the argument from religious 
experience and then offered some analysis of 
them.

The answer is a level 3 AO1 response and the 
approach is exactly right.

Examiner Comments

Ensure that you do not spend too long 
on types, descriptions or technical 
terms for religious experience, 
but proceed to the argument.

Examiner Tip
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Question 2 (b) 

Religious Language 

Although it was not necessary for candidates to recognise the source of the catalyst 
quotation - Of what we cannot speak we must remain silent – it was necessary to engage 
with it.  Several candidates did recognise the quotation from Wittgenstein and engaged in 
relevant discussion of logical positivism, verification and falsification and language games.  

Other candidates held back discussion of language games until part (ii), which clearly 
invited it with a clear indication to consider the use, rather than meaning, of religious 
language.  Some candidates ignored the quotation and the instruction to examine it with 
reference to two types/views of religious language, and effectively wrote generically about 
religious language. 

Candidates who used analogy, myth and symbol attempted to relate their responses back to 
the question.  Better answers discussed realist and anti-realist language, which then allowed 
them to address the question in more depth. 

Some candidates wasted time explaining more than two types of religious language in (ii) 
and missed out on exploring this fuller range in the second part of the question.  Candidates 
need to read and answer the question, managing their time wisely. 

The second half of the question was often answered better than the first half and candidates 
were generally confident with discussing whether the most effective type of religious 
language focussed on use rather than meaning.  Some responses did not distinguish clearly 
between use and meaning and were unable to build an argument.
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A clear, concise essay which shows a quiet confidence from the 
candidate.  Part (i) could be longer perhaps, but overall the 
essay does exactly what has been asked.

Examiner Comments

Learn some biblical references to illustrate your 
understanding of belief in the resurrection of the body.

Examiner Tip
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Question 3 (a)

Critiques of the Link Between Religion and Morality

This was clearly a popular question for many candidates and the majority who attempted it 
made use of the Euthyphro Dilemma and the writings of Richard Dawkins, although some 
considered Marx and Freud. 

The strongest responses were from those candidates who were able to examine the ideas 
in these critiques, rather than simply outline them.  For example, the Euthyphro Dilemma is 
best explained with reference to examples and other philosophical concepts, whilst Dawkins’ 
ideas need careful clarification if they are not to appear trite.  

Some candidates appeared to be confused about the difference between a critique of 
religion and a critique of the link between religion and morality.  Some candidates did 
not make clear which two critiques they were examining and their essays needed a more 
coherent structure.  

Similarly, there were few very good responses to part (ii), because candidates generally did 
not address the question as set and did not engage with the critique’s/critiques’ success (or 
not) in weakening the link between religion and morality.  Rather, they delivered a comment 
on the strength or weakness of the critique(s) generally.

Candidates who were able to make reference to the contribution of other scholars were 
generally best able to offer a genuine evaluation. 

This essay has the correct approach, but it feels as if the hold 
is rather tenuous.  The appropriate material is there, and the 
candidate has the right intentions, but they could have made 
the link with the question much more specific.

Examiner Comments

Think before you start to write, to ensure that you 
are going to use the best material you have, to 
answer the question exactly as it is set.

Examiner Tip
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Question 3 (b) 

Natural Moral Law OR Virtue Ethics

It is so important that candidates do not rely on knowledge of one ethical theory alone, 
as was evident in the case of those candidates who wrote on deontology.  They could 
obtain no credit if they did not make any reference to the theories which were identified 
in the question.  However, by far the majority of candidates were perfectly well-equipped 
to answer this question and had very good knowledge and understanding of both moral 
theories.  Neither theory emerged as significantly more popular than the other. 

For Natural Moral Law, a good number of candidates made the link to Aristotle and the idea 
of purpose, although they were less confident when dealing with Aquinas.  

Good responses were able to identify, analyse and select which aspects of Natural Law 
they considered to be key features in order to address the question.  They referred to 
actions being intrinsically right or wrong, primary precepts, interior and exterior acts, real 
and apparent goods, cardinal and theological virtues and the four types of interrelated law 
identified by Aquinas.

Some responses spent time giving irrelevant background information on Aristotle or 
Aquinas.  Others referred to the secondary precepts as being absolutist, which they are not.  
Some clearly noted that NML was a deontological theory, whilst the better answers were 
also able to comment on its teleological aspect.

In part (ii) some candidates were scornful of the theory because of its opposition to 
homosexuality and its masculine bias.  They based their critique on those issues.  The best 
responses relished grappling with the question and produced mature and thought-provoking 
responses.

Good responses provided a brief background to Virtue Ethics and then identified various key 
features of the theory.  They then identified how these were developed by Anscombe and 
MacIntyre as well as other modern scholars.  

For example, they explain why both of these scholars rejected the modern approach to 
ethics and why they thought a return to person-centred ethics would be beneficial for all.  
Some referred to MacIntyre's ideas of 'goods internal' and 'external goods' as well as his 
ideas regarding the three types of character that emerged in this current 'moral vacuum'.

Some responses included irrelevant material such as a detailed historical background of 
Aristotle or information about Greek philosophy in general.  They gave a list of the elements 
of virtue theory such as the doctrine of the mean, the soul, types of friendship, but failed to 
link these elements together into a coherent theory.

For part (ii) stronger responses recognised why some religious adherents might reject 
Aristotle's approach as it was not deontological, that it failed to recognise the concept of 
Divine Authority and that it appeared to be concerned with self-fulfilment rather than the 
altruistic approach taken by most religions. They were also able to give an appropriate 
conclusion.

Some responses failed to address the question and simply identified strengths or 
weaknesses of Virtue Ethics.  If they did attempt to address the question then their 
responses were often one-sided.
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This candidate has given a good example of how to 
examine and evaluate the critiques of the link between 
religion and morality.  Note how many alternative views 
they have been able to apply to this topic.

Examiner Comments
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Question 3 (c)

A clear opening to this essay, which outlines 
some key features of Virtue Ethics.

Examiner Comments

Try to develop a direct writing style so that 
you avoid wasting time with material which is 
merely background or anecdote.

Examiner Tip
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Question 4 (a)

Justice, Law and Punishment

This question was popular with candidates who were keen to relate these topics to a range 
of scholars and concepts.  Those candidates that elected to answer this question generally 
did so well, by engaging fully with both aspects of the question and exploring the central 
ideas of justice, law and punishment in a coherent manner. 

A good range of scholars was utilised and appropriated in a meaningful and apposite 
manner.  Some candidates gave one-sided answers and focused on elementary ideas in 
justice or punishment and generally only gave a ‘nod’ to the role of law.   

Some candidates found it difficult to make any link between these three concepts and often 
wrote about each very separately.  Some showed a tendency to list views of scholars about 
justice, without making use of that information to construct an argument. 

Part (ii) suggested that candidates are becoming more confident about linking these 
concepts to those of objectivity, subjectivity and relativism, with good use of case studies 
and exemplars.

Ethical Language

This continues to be the more popular option for Q4, and candidates are showing 
an increasing interest in, and understanding of, the ideas covered by Q4.  Some 
responses were confused about what information should be in part (i) and what in part (ii).  
They would often deal with Emotivism and Intuitionism in part (i), rather than focusing on 
the problems of language and saving the two theories as solutions to the problems in part 
(ii). 

For those candidates who were able to target problems in (i), the definition of ‘good’ 
was a popular line of response, as was the concept of the ‘is-ought’ gap.  Emotivism 
and intuitionism were generally well-presented and there was some good use of Ayer’s 
verification principle, leading to the proposal of Emotivism specifically focused on moral as 
opposed to religious use.

Some responses revealed confusion between religious and ethical language, and whilst 
some candidates managed to keep material to use in part (ii) for evaluation, others 
repeated material from part (i) without adding much evaluative comment. 

The focus of part (ii) – ‘Evaluate the view that these problems cannot be solved' - required 
a specific response by looking at possible solutions and evaluating their success, not 
just offering alternative approaches to ethical language with little consideration of their 
effectiveness.
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In part (ii) the candidate has clearly observed the 
wording of the question and targets possible solutions to 
the problems raised by ethical language.

Examiner Comments



GCE Religious Studies 6RS03 01 29

Question 5 (a)

The Life of Ashoka

This was a popular question.  Stronger scripts did more than focus exclusively upon 
biographical details of Ashoka’s life and went further by examining the contribution he made 
to Buddhism during his reign.  They discussed the contribution Ashoka made to Buddhism 
through the cleansing of the Sangha, the missionary journeys, construction of the canon 
and the impact his reign had upon Indian society.  Such scripts used a wide range of 
scholars to debate this impact and were able to identify scholarly disagreement.

Some scripts even challenged some of the activities normally accredited to Ashoka, such as 
the missionary journeys and the cleansing of the Sangha.

Candidates were able to draw upon scholarly debate concerning whether or not Ashoka 
was a genuine Buddhist or used the religion to consolidate his reign.  Some argued that the 
edicts were peculiarly Buddhist, others on their general nature and the lack of key Buddhist 
doctrine. 

Many candidates came to very definite, well-argued, balanced and carefully-weighted 
conclusions to this section.  For example, some argued that despite the ambiguity of the 
evidence, and whether or not Ashoka was in fact a practicing Buddhist, he had significant 
impact upon the religion.

Pure Land Buddhism

Few candidates attempted this question.  Responses displayed a sound grasp of the key 
characteristics of Pure Land in Japan.  Part (ii) was answered well, with candidates providing 
a range of socio-economic reasons for the popularity of Pure Land Buddhism. 

Question 6 (a)

Nirvana

This was a popular question.  Strong scripts extensively used material from the set 
texts, particularly King Milinda, but also drew on the distinction between Theravadin and 
Mahayana interpretations of Nirvana as the religion’s summum bonum through reference to 
the Lotus Sutra. 

Candidates displayed a good understanding of how the Mahayana view the Theravada 
goal as inferior.  The use of the set texts had the advantage of grounding the answers in 
scripture and provided a structure to the answers.  

Generally, part (ii) was not answered as well as part (i).  Candidates seemed to have 
difficulty with the demands of the question and often wrote about the meaning of anatta, 
relying heavily upon the set texts to support their answers.  The better scripts were able 
to offer a range of answers, focusing upon the effect the full realisation such a belief would 
have on Buddhist practice - particularly morality. 

Others focused upon the central role the belief of anatta had in the three marks of 
existence.  They argued that nirvana could be understood in terms of wisdom and, as such, 
an understanding of anatta was central to “seeing the world as it really is”.  The better 
scripts used a range of scholars to support their arguments, such as Peacock and Gethin.
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Question 6 (b) 

Bodhisattva Doctrine

Candidates were able to explore the key features of the Bodhisattva doctrine and the 
Bodhisattva path/career. In doing this, they often drew a distinction with the Arahat. 

However, whilst many candidates wrote clearly about the key component features of the 
Bodhisattva doctrine, such as prajna and karuna, few attempted to explore the idea that 
bodhisattvas were driven by compassion for sentient beings to become Buddhas.  This is 
central to the doctrine and from the Mahayana perspective explains the distinction between 
the two vehicles. 

A number of candidates made effective use of the Trikaya doctrine and the paradoxes this 
causes for the Mahayana.  Generally, candidates approached part (ii) effectively.  Many 
candidates used the Lotus Sutra to argue for the notion of ekayana (one vehicle) and in 
this perspective, the Boddhisattva doctrine was a development of from Theravada.  Others 
used Atisa’s three scopes to explore the differences in motivation between Theravada and 
Mahayana.  Some students explored this question from a Thervada perspective. 

Question 7 (a)

The Ecumenical Movement

Candidates generally wrote well on the development of the Ecumenical Movements, 
concentrating on the setting up of the World Council of Churches and the responses of 
the Roman Catholic Church, leading up to the Churches Together movements.  Those 
candidates who focussed on historical details were less able to reach the higher levels than 
those who were able to demonstrate its impact in the modern world.  There was some 
reference to relevant scholarship and some responses did consider why the Roman Catholic 
Church has been slow to join.



GCE Religious Studies 6RS03 01 31

Question 7 (b) 

The Practice of Christianity in the Modern World

Most candidates chose to write about the work of Bonhoeffer, with a smaller number 
choosing Liberation Theology.  Those who chose Bonhoeffer showed a confident knowledge 
of his life and work, including his response to the Nazis, Cheap Grace, Religionless 
Christianity and Jesus the Man for Others.  Candidates were generally able to make simple 
statements about the significance of Bonhoeffer’s teaching but found it harder to link them 
to the practice of Christianity today. 

Responses on Liberation Theology detailed the development and motives behind the 
movement and its roots in the treatment of the poor and oppressed in the Old Testament 
and in Jesus' teaching about outcasts and those who misuse wealth.  The fact that God 
and Jesus were seen to be on the side of the poor and oppressed made it clear that their 
suffering was against God’s will and the principles of Christianity in the modern world.  
Responses were able to draw out the implications of this for Christianity today but some 
answers were often fragmentary. 
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A level 4 essay on Bonhoeffer.

Examiner Comments

This kind of confidence in writing and in grasp of the 
material is the sign of a level 4 response.  It is clear, 
coherent and fully relevant throughout.

Examiner Tip
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Question 8 (a)

Death and Eternal Life

This question was answered at a basic level by many candidates who relied heavily on 
general knowledge based responses.  Some responses were able to deal at a sophisticated 
level with issues of eschatology but some fell back on philosophy material and others 
offered simple confessional teaching.

Question 8 (b) 

Atonement and Salvation

This question was the more popular choice of the Q8 options.  Responses explored the 
issue of why humanity needs salvation and redemption.  They considered interpretations 
of atonement in terms of sacrifice, satisfaction, substitution, victory and ransom.  Other 
responses simply recounted why Jesus had to die. 
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Question 9 (a)

Selected Figures in Hinduism

Some responses offered clear understanding, together with the views of scholars and 
examined their teachings and the work carried out by reformers.  A few candidates were 
able to compare, contrast and critically evaluate the reformers, whilst others offered largely 
narrative accounts and failed to write anything about the work they had done in modern 
Hinduism.  Strong responses were able to examine commendably how they have enhanced 
the transformation of Hinduism and the affect it has had on modern Hinduism.

The candidate has responded in a scholarly 
and effective way.

Examiner Comments

Ensure that your answers are academic and not 
confessional or general knowledge based when 
dealing with questions about faith and practice.

Examiner Tip
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Question 9 (b) 

M K Ghandhi

This question attracted some good-quality answers, with an abundance of material allied 
with good exam technique of presenting a balanced answer across (i) and (ii).  

Candidates gave full detailed accounts of the points that they selected and scholarship was 
evident in (i) and (ii).

However, for (ii) a few candidates did not address the question but wrote everything they 
knew about Gandhi and lacked evaluation.  It is important for candidates to note that they 
should not rely on memorised sentences because these are rarely tailored to the demands 
of the question. 



42 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 43



44 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 45



46 GCE Religious Studies 6RS03 01

A highly comprehensive and well-written level 4 response, 
which balances knowledge and evaluation very effectively.

Examiner Comments
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Question 10 (a)

Dharma

Candidates offered some good detailed accounts of dharma, showing proficiency of language 
and the range of meanings associated with dharma.  They made use of a wide range of 
sources to support their answer, typically the Bhagavad-Gita, Upanishad and the teachings 
of Gandhi.

Varnashrama dharma and sanatana dharma were analysed, with the notion of Hinduism 
being a way of life, whilst a few candidates discussed the development of rta to dharma and 
its links with social order.  Some candidates did not answer the set question.

Question 10 (b) 

Atman, Brahman, Samsara and Moksha

This question produced a number of excellent answers.  The better answers reflected a good 
knowledge of the Hindu scriptures and were able to offer an interesting analysis of atman 
using the set text.  Scholarship was evident and generally well-used.  Some candidates 
were able to produce in-depth analysis on the atman and Braham and the implications for 
Hindus in the past, present and future.  In some cases, candidates memorised quotations 
from texts, however no link was made to the question so their impact was lost.  

Candidates also need to ensure that they answer both parts of the questions separately 
and meet the demands of the question.
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Question 10 (b)
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Another highly effective level 4 essay, which shows 
real confidence at handling the material.

Examiner Comments
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Question 11 (a)

Sunni and Shi’ah Islam

There was a tendency to present descriptive answers detailing the history and work of the 
Rightly Guided Caliphs to varying degrees.  Some answers applied distinctive views about 
leadership to the specialised work of each Caliph, whilst others dealt with the difference 
between the leadership of Muhammad and those who followed, as well the different ideas 
relating to leadership under Sunni and that of Shi’ah.  Strong responses included material 
that was well-chosen and applied to the question.  A relatively small number explicitly 
examined what lay behind the distinctive views of leadership and their implications, though 
all were aware that the differing views towards Ali’s succession led to leadership issues.  

Many candidates listed or described general differences between Sunni and Shi’ah but did 
not discuss these in relation to the question.  Some candidates repeated comments from 
(i), whilst others made reference to, but did not discuss, whether or not these ideas about 
leadership constituted the essential difference between Sunni and Shi’ah Islam.

Question 11 (b) 

Islamic beliefs and practices in Islamic states

Although this question was answered by a smaller number of candidates than 11a,  some 
answers were of a good standard,  reflecting sound knowledge of life in a modern Muslim 
State.  Strong responses applied the material carefully to the question.  Others described 
aspects of life in these countries without relating these to modernising preserving traditions 
(ii) or simply described Shi’ah beliefs and applied these to the country selected without 
referencing these to the question.

Question 12 (a)

Beliefs about Allah and the Qur’an

Some higher-level responses demonstrated a good knowledge of Islamic beliefs about 
‘revelation’ and made reference to Muhammad, the prophets and the Qur’an, with close 
reference to the set texts.  Other candidates wrote about the Qur’an without referring to the 
question and hence answers tended to lack focus.

For part (ii), answers achieving the higher levels focused closely upon the question and 
reflected a good knowledge of relevant Muslim belief and the appropriate passages in the 
Qur’an.  Some candidates discussed whether or not the Qur’an can be considered to be a 
revelation of God and the implications for those who either do, or do not, believe it to be so.  
Some candidates gave no details, but simply affirmed that to be a Muslim one must believe 
and if one does not, then it is not possible to become a Muslim.
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Question 12 (b)

This was a popular question and those achieving marks in the higher level examined the 
aspects of Sufism, focusing tightly on the question.  Some answers were brief descriptions 
or generalised accounts.  

Part (ii) was usually weaker, with a brief reference to any influence Sufism may have 
had upon Islam, whilst mentioning its rejection by main groups within Islam.  Strong 
responses were able to discuss systematically the positive effects and negative attitudes 
toward Sufism, relating these to the question.

Question 13 (a) and 13 (b)

There were few responses to questions in this section.

Question 14 (a) and 14 (b)

There were few responses to questions in this section.

Question 15 (a) and 15 (b)

There were few responses to questions in this section.

Question 16 (a) and 16 (b)

There were few responses to questions in this section.

Question 17 (a)

Kingdom of God OR Prologue

The Prologue continues to be a very popular topic for Fourth Gospel candidates.  There were 
some full responses, replete with appropriate scholarship and a wide understanding of the 
gospel.

Some responses tended to approach part (ii) less effectively, lacking focus on ‘primary 
themes of the gospel’, but many candidates were able to produce a solid response to both 
parts of the question.  

Kingdom of God in Luke is less popular but those who answer it do so competently, clearly 
demonstrating knowledge of text, scholars and OT background.  This question often reveals 
more knowledge of scholars than it does of the gospel and it is worth pointing out that 
commentaries should be servants not masters.  Knowledge of the gospel will yield its own 
understanding, rather than simply listing what different scholars have contributed.  Strong 
responses covered the textual sources well and deployed them appropriately.
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Question 17 (b) 

The Purpose of the Gospel (Luke or Fourth Gospel)

Candidates generally gave full and well-ordered accounts here for both John and Luke.  
The depth of Lucan answers was somewhat less than for John.  Candidates were able to 
demonstrate greater knowledge and depth of ideas and technical vocabulary in relation to 
John than Luke, where the level of answers was less sophisticated.  

The concept of Logos was not often used by candidates to explain the identity of Jesus in 
the Fourth Gospel and if it had have been, would have deepened their answers.  When using 
Lucan material, many candidates made little reference to the Kingdom of God as key to 
understanding the purpose of the gospel.  The concept of Christology was understood by 
many candidates, who made confident use of the gospel material to respond to the question 
set.  

Some candidates were often able to respond more confidently to part (ii) than part (i) and 
to offer a wider range of material.  Candidates need to be open to a range of angles and 
requirements in all parts of the question. 



GCE Religious Studies 6RS03 01 55



56 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 57



58 GCE Religious Studies 6RS03 01



GCE Religious Studies 6RS03 01 59

This candidate has good knowledge of scholarship 
and of the text, which enables them to write a level 
four answer for both parts of the question.

Examiner Comments
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Question 17 (b)

 

Question 18 (a)

Conflict

This was generally a well-answered question.  Many candidates were able to look at the key 
ideas of opposition from religious authorities through the miracles, healings and teaching of 
Jesus, with good examples to support ideas. The political opposition was defined, but often 
mention of Pilate was replicated in the next part.  A lack of scholars featured overall in both 
parts of the question, although some made use of Rivkin.  

Some responses noted that some religious leaders actually supported Jesus eg Nicodemus.  
Candidates generally showed good knowledge of the Old Testament background in 
answering this question.  In part (ii) Pilate's actions were evaluated, using the textual 
evidence of the conversation with the crowd and his allegiance to keeping peace at this 
time.  

Some candidates were able to ‘consider critically’ the various options and arrive at a 
reasoned conclusion for themselves, usually to the extent that the religious authorities were 
more culpable than Pilate, but that the divine necessity of Jesus’ death overruled them all.

The candidate has clearly read the question and has 
targeted their answer to meet its demands.

Examiner Comments
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Question 18 (b)

Whilst many candidates were able to give three examples of symbolism, the depth to 
which they were able to explain the symbols and give their significance, varied.  Stronger 
responses were, for example, able to make some link between ‘lamb of God’ and theologies 
of the atonement, whilst others showed good knowledge of the Old Testament background 
in relation to the cross.  Scholars were used more clearly in this question and textual 
references used to good effect, supporting ideas clearly and making reference to how 
these related to other parts of the gospel.

Part (ii) was well-answered but generally not as strongly as part (ii).  Most candidates 
were able to explain the significance of the resurrection, generally in terms of how 
it was important to complement the death of Christ as the basis of salvation.  Some 
candidates went on to explain how it vindicated Jesus’ claims to be the Son of God and that 
the gospel has been building up to this point throughout.  Many candidates were able to 
come to a definite conclusion and offer opinions of their own, based on the evidence of the 
relevant gospel.
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A rich and full answer, showing an in-depth 
understanding of this topic.

Examiner Comments
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Paper Summary
The following key points should be remembered.

•	 Be prepared to write about a range of topics and subject areas.  Revise a sufficient 
range of topics which could appear on the paper.

•	 Practice writing three essays within the time given, so that three full answers can be 
written in the time available.

•	 The question set must be answered and material targeted to the wording of the 
question.

•	 Make good use of scholarship and broaden this to include non-standard scholars and 
thinkers.
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Grade Boundaries
Grade boundaries for this, and all other papers, can be found on the website on this link:

http://www.edexcel.com/iwantto/Pages/grade-boundaries.aspx



GCE Religious Studies 6RS03 01 69



Further copies of this publication are available from
Edexcel Publications, Adamsway, Mansfield, Notts, NG18 4FN

Telephone 01623 467467
Fax 01623 450481
Email publication.orders@edexcel.com
Order Code UA032939 June 2012

For more information on Edexcel qualifications, please visit 
www.edexcel.com/quals

Pearson Education Limited. Registered company number 872828  
with its registered office at Edinburgh Gate, Harlow, Essex CM20 2JE




